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CaxxeTak: Y 0BOM pajJly K/byYHU aclieKaT aHajiM3e jecy CTaBOBH
BacIuTaya O CIIPeMHOCTH Jielle 3a [10J1a3aK y WKOJIy y OKBHUPY Imporpama
,L0/lMHe y3jeTa“ Kao cCaBpeMeHOT OKBHpa MpPEeJIIKOJICKOT BaCUTabha U
ob6pa3oBama. [losazehu of KoHIleNTa KOjU BUAM JleTe Kao aKTUBHOT
y4ecHHKa Yy CBOM pa3Bojy, paj, pa3MaTpa NpuipeMy 3a IIKOJIy Kao NpoLec
pa3Boja LEeJOKyNHEe JIMYHOCTH JEeTeTa, KOjU yKJbydyje KOTHUTHUBHE,
colyjaJiHe, EMOTHUBHE W MOTHBAIIMOHE ACMEKTe, a He CaMO YyCBajambe
AKaJIeMCKUX BellTHHA. [JIaBHM LWb pajJila je WCIUTHBale CTaBOBa
BacIuTaya o0 TOMe KOJIMKO nporpam ,[ofuHe y3/ieTa” momMaxke NpuipeMu
Jlelle 32 MO0JIa3aK y MIKOJIy Y KOHTEKCTY CaBpeMEHUX 06pa30BHHUX
3axTeBa. 3a MOTpebe UCTPAKUBAA KOPUIITNEH je YIUTHUK KOHCTPYHCaH
33 WCTPAKHBAKhEe, KA0 U JECKPUNTHUBHE U AHAJUTUYKO-CUHTETHUUYKE
CTaTUCTUYKe MeToJle.Y HCTpakKMBamwy je yd4ecTBoBasio 69 Bacmurada,
pPa3JIMUUTOr MOJIa U ypacTa, M3 NPUTrPaJCKUX U TPaACKUX CpeJhHa.
[IlpuMeHOM JIeCKpPUIITUBHE CTAaTUCTUKe YTBpheHoO je Aa 53,6% BacnuTada
cMmarpa ja nporpam ,[oanHe y3/1eTa“ He IpyXa J0BOJBbHO YCKJIa)eHOCTH
C 0OYeKHMBabUMa GpOpPMaIHOT LIKOJICKOT CUCTEMA, 10K 23,2% HcrnuTaHuKa
cMaTpa jJa mporpaMm y MOTIOYHOCTH, OJHOCHO JeIUMUYHO JOTMPUHOCH
npunpemu zenie. OBU pe3ysaTaTH yKasyjy Ha npeoBaahyjyhul KpUTHIKH
CTaB Bacnmuradya O yckjaaheHOCTH u3Mehy KOHIEMUMjCKUX HOCTAaBKH
nporpama u 3axTteBa IkoJie.C Jpyre cTpaHe, pe3yJTaTH HOTBPhHyjy Aa
nporpaM 3HaudajHO MOMaXke Pa3BOj KJbYYHUX KOMIETEHIIUja, MOCEGHO y
06JIaCTU  CONMjaJIHUX OJIHOCA, KOMYHHKallMje, CaMOCTaJHOCTH U
MOTHBAIMje 3a y4erwe Kpo3 urpy. JlooujeHr Hala3u yKasyjy Ha MoTpeby
3a BehowM ycksiaheHomhy npeiIiko/CKOT ¥ LIKOJICKOT CUCTEMA, Kao U Ha
JOAATHY CTPY4YHY TOJPUIKY BacnMTayuMa y HUMIJIEMeHTalUju
nporpama.3a 6yayha ucTpakuBambha, BaXKHO je YCMEpUTH Ce Ha Jlajbe
UCIUTHBake QakTopa KOju YTHUYy HA KBaJUTET TpaH3UIlMje U3
NPEeJIUIKOJICKOT Y IKOJICKO OKPYXKEHeE.

K/by4yHe pe4u: cTaBOBM BaclUTaya, NpunpeMa Jele 3a NoJasak y
Koy, lonuHe y3seTa.
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Summary: This paper analyses preschool teachers’ views on children’s
readiness for starting school within the framework of the Years of Ascent
program as a contemporary model of preschool education and
upbringing. Starting from a concept that sees the child as an active
participant in their own development, the paper considers school
readiness as a process of developing the child’s whole personality,
including cognitive, social, emotional, and motivational aspects, rather
than merely the acquisition of academic skills. The main aim of the paper
is to examine preschool teachers’ views on the extent to which the Years
of Ascent program supports children’s preparation for starting school in
the context of contemporary educational demands. For the purposes of
the research, a questionnaire designed specifically for this study was
used, along with descriptive and analytical-synthetic statistical methods.
The study included 69 preschool teachers of different genders and ages,
from both suburban and urban environments. By applying descriptive
statistics, it was determined that 53.6% of preschool teachers believe that
the Years of Ascent program is not sufficiently aligned with the
expectations of the formal school system, while 23.2% of respondents
believe that the program fully or partially contributes to children’s
preparation for school. These results indicate a predominantly critical
attitude among preschool teachers regarding the alignment between the
conceptual foundations of the program and school requirements. On the
other hand, the findings confirm that the program significantly supports
the development of key competencies, especially in the areas of social
relationships, communication, independence, and motivation for learning
through play. The findings obtained indicate the need for greater
alignment between the preschool and school systems, as well as for
additional professional support for preschool teachers in the
implementation of the program. For future research, it is important to
focus on further examining the factors that influence the quality of the
transition from the preschool setting to the school environment.

Key words: educators’ attitudes, preparing children for starting
school‘Years of ascent’.
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Caxxerak: Y 0BOM pajy pasMaTpaMO OJPXHUBOCT >XKUBOTHe
cpeAuHe Kao jejaH oA ESG npuopuTeTa, y cBeTJy ja3a u3Mehy 3Hamwa U
CTaBOBA YUYEHUKA, KOjU je mpukasaH y pesyatatuma TIMSS 2023. Takobe,
aHa/JM3UpaMo MOTyhHOCTHM NpodecHoHa/HOT pa3Boja HAcCTaBHUKA Y
Cp6buju, Ha ocHOBy akTyesHor Karasora 3aBoja 3a yHanpehuBamwe
o0pa3oBama U BacnuTama Peny6sinke Cpouje.

OBO HcTpakuBame je yCMEPEHO Ha TeOpHjCKa NUTama, KOPUCTHU
NpaKTU4YHy aHaJu3y U HyAu Moryhe uMIIIMKanuje 3a 06pa3oBHe
cucteMe. TeOpHjCKH Zle0 U aHAJIM3a ja3a 3aCHOBAHU Cy Ha 00jaB/beHHUM
pesyJiTaTUMa | IoJalMMa U3 ucrpaxkuBamwa TIMSS 2023 (von Davier M.
U np., 2024), exosomkoj cBectu y TIMSS 2023 (Bookbinder A. u gp.,
2025), GreenComp kommereHuujama (Bianchi G. u gp., 2022) wu
CeKyHJapHUM ucTpakuBambuMa (Hastedt D. u ap., 2026). [IpakTu4HH A€0
3aCHMBA Ce Ha aHaJIU3U aKTYeJIHOT KaTaJora akpeJuTOBAaHUX IIporpama
3a npodecruoHa/IHU pa3Boj HacTaBHUKA y Cpbuju, Koju je o6jaBuo 3aBo/,
3a yHanpehuBamwe ob6pa3oBama M BacnuTamwa.Ha kpajy npegcraB/baMo
3aKk/by4Ke, UMILJIIMKaLMje U NpernopykKe 3a 06pa3oBHU cucteM. UMajyhu y
BUY BeJIMKU y30pak TIMSS uctpaxkuBamwa U KBaJIUTET apryMeHTalyje,
HaJla3u Cy BeoMa peJieBaHTHH, Ia CY TaKBU U 3akbydynu.Pokycupajyhu
ce Ha 6poj mporpama Be3aHHUX 3a OJPXKMBOCT XMBOTHE CpeJjiHe U
IUXOBY NIPUMEHY, U3BOJMMO 3aHMMJbUBE 3aK/by4YKe U IIPenopykKe 3a paf,
HacTaBHUKaA U yHanpehewe HacTaBe NPUPOJHUX HAyKa.

KibyuyHe peuyn: oOJpKUBOCT >KMBOTHe CpeJuHe, aHa/u3a,
npodecroHanHu pa3Boj, TIMSS 2023.
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Summary: This paper discusses environmental sustainability, as one of
the ESG priorities, in the light of the gap between the knowledge and the
attitudes of the students, shown in TIMSS 2023 findings. The possibilities
of professional development of teachers in Serbia is also analyzed, based
on the actual Catalogue of the Institute for Improvement of Education of
Republic of Serbia. This research is focused on the theoretical issues. It
uses practical analysis and produce a possible implication for the
education systems. Theoretical part and analyses of the gap is based on
the published results and data from TIMSS 2023 study (von Davier M. et
al. 2024), environmental awareness in TIMSS 2023 (Bookbinder A. et al.
2025), GreenComp competences (Bianchi G. et al. 2022) and secondary
research (Hastedt D. et al. 2026). Practical part is based on the analysis of
the actual catalogue of accredited programs for professional development
of teachers in Serbia, published by the Institute for Improvement of
Education of Serbia. Finaly, we present conclusions, implications and
recommendations for the educational system. Having in mind a large
sample of TIMSS study and the quality of the argument, findings are very
relevant, so the conclusions are too. By focusing on the number of
programs for environmental sustainability and their implementation,
interesting conclusions and recommendations for the work of teachers
and for the improvement of science education are derived.

Key words: Environmental sustainability, analysis, professional
development, TIMSS 2023.
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CaxxeTtak: [IpodecrnoHaiHO ycaBplIaBambe BacnUTavya npeJCcTaB/ba
byHAaMeHTa/IHM YMHUWJAL, KBaJIUTeTa IpPeJUIKOJICKOI BaclUTawma U
06pa3oBama, Te K/byUHU MexaHH3aM 3a peanusanujy Luma 4 (SDG 4)
Arenjie 3a oapxuBHM pa3Boj 2030. Y oBOM pajy UCTpaxyjy ce CTaBOBH
IpaKTH4Yapa O KOHTHHYMPAaHOM ydewy, MOJAJUTeTHMa AUCeMHUHALUje
3Hakha M CHUCTEMCKMM H3a30BUMa Yy mpoluecy MnpodpecroHaJHOT
uspactamwa.lcTpakuBame je peasu30BaHO NPUMjeHOM KBaJUTaTUBHE
MeTO/l0J/I0THje, Y3 KOPUIITEHEe UHCTPYMeHTa OTBOPEHOT TUIIA Ha Y30PKY
of 11 npakTuHyapa W3 NpPeJUIKOJCKHX YCTaHOBA. HWHAYKTUBHOM
TeMaTCKOM aHa/JIM30M NPUKYI/beHUX [T0ZjaTaKa ueHTUGHUKOBAHE CYy TPU
3HauemCKe  KaTeropuje: KOHLeNTyaau3aluja npodecuje  Kpos
YHYTpallkby MOTHUBALUjy U €THUKY, 3Hayaj XOPU30HTaJHe U JUTUTaIHe
3ajeJjHHLle y4yema, Te WMHCTUTYLHMOHAJIHU OKBUp M OGapwujepe. Hanasu
yKa3yjy Ha HU3paKeHy CBHUjeCT HCIHWTAaHMKA O YJI03M BaclnuTadya Kao
ped/ieKCMBHOT NpaKTH4Yapa U areHTa npoMjeHe. /leTeKTOBaH je 3Ha4ajaH
NoOMaK Ka HepOpMa/JHUM M XUOPUAHUM 00JIMIMMa ycaBpllaBamwa, Ijje
JUTHTalHe TIaTGopMe TMOCTajy NPUMAapHU HW3BOpU INeJaroulKux
MHOBallMja MW pyllewa nNpodecruoHalHe wu3ojanuje. MehyTum,
UCTpaKMBale pa30TKpUBa M Nep3UCTEHTHOCT CUCTEMCKHUX Mpelpeka,
IPBEHCTBEHO y BUJly €KOHOMCKHMX OTpaHMuYema U je3WYKuX Oapujepa,
IITO TeHepulle eNUCTeMUYKy HejeJHAKOCT W OrpaHM4yaBa IyHY
MHTepHaLMOHa/lM3alujy Npakce npeABUheHy rj106a/JHUM CTpaTelIKUM
OKBUpHMaA. Y 3aK/byYHUM pasMaTpamkUMa HarJallaBa ce HeOlXOJHOCT
TpaH3UI¥je ca MHAUMBUAYAJIHOT €HTYy3Hja3Ma Ha CUCTEMCKHU MOJieJIoBaHe
ydehe opraHusanmje Kkako 64 ce OCUTypao OJpP>KUBU pa3Boj U MOJHU3ambe
KalauuTeTa IMpeJALIKOJICKOI CeKTopa y CkJaZy ca MehyHapogHUM
CTaHZapJuMa.

K/bydyHe pujeum: npodecuoHaHO ycaBpuiaBamwe, Arenga 2030,
BaCIUTa4, JUTMTAJHU KalMUTaJ, CUCTeMCKe Oapujepe, KBaJUTAaTHUBHO
HUCTpaKUBambe.
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Summary: Professional development of preschool teachers represents a
fundamental factor in the quality of early childhood education and care,
as well as a key mechanism for achieving Sustainable Development Goal 4
(SDG 4)of the2030 Agenda for Sustainable Development. This paper
explores practitioners’ perspectives on continuous learning, modalities of
knowledge dissemination, and systemic challenges in the process of
professional growth. The research was conducted using a qualitative
methodology, employing an open-ended instrument on a sample of 11
practitioners from preschool institutions. Through inductive thematic
analysis of the collected data, three thematic categories were identified:
conceptualization of the profession through intrinsic motivation and
ethics, the importance of horizontal and digital learning communities,
and the institutional framework and barriers. The findings indicate a
strong awareness among participants of the preschool teacher’s role as a
reflective practitioner and an agent of change. A significant shift toward
informal and hybrid forms of professional development was identified,
with digital platforms emerging as primary sources of pedagogical
innovation and as mechanisms for overcoming professional isolation.
However, the study also reveals the persistence of systemic obstacles,
primarily in the form of economic constraints and language barriers,
which generate epistemic inequality and limit the full internationalization
of practice envisioned by global strategic frameworks. The concluding
discussion emphasizes the necessity of transitioning from individual
enthusiasm to systemically structured learning organizations in order to
ensure sustainable development and strengthen the capacity of the
preschool sector in accordance with international standards.

Key words: professional development, 2030 Agenda, preschool educator,
digital capital, systemic barriers, qualitative research, SDG 4, SDG 10.
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CaxkeTak: Y paay ce npoydaBajy norpeb6a U 3Hadaj OCHa)KMBakba
KOMIIeTEeHLIHja y4uTe/ba 3a pa3BoOj COLMja/JHUX BeLITUHA Y4YeHHUKa
MJaher IIKOJICKOT y3pacTa. Y HCTpakKMBalkby Ce MOIJIO Of OINIUTe
NpeTHOCTaBKe Jla Cy COliMja/lHe BelITHHe y4eHHKa MJiaher IIKOJICKOT
y3pacTa 3HauyajHe 3a L1eJIOCHU Pa3Boj YYeHHKa, Aa Cy COLMjaIHe BelITUHe
yu4eHUKa CBe KOMILJIEKCHHje Te je MOTpPeGHO Ja Y4YWTe/bHM CTaJHO
OCHaXYyjy CBOje KOMIIETeHLHje Kako 6U O6uIM epeKTHU y Jejamy y
IpaBLy pa3Boja COLMja/IHMX BeLITHHA Y4YyeHUWKa MJaber ILKOJICKOT
y3pacrTa. [lomio ce 1 o/ moceGHUX NPETHNOCTaBKHU Jja he UCTpaKUBambeM
OUTH HU3/1BOjeHU PaKTOPH KOju IpeMa IpolieHaMa y4yuTesba yKa3yjy Ha
3Hayaj OCHaXXMBakha HIHUXOBUX KOMIIETeHLMja 3a pa3BOj COLMjaJIHUX
BellITHHA YYeHUKa U Jla Ha TaKBe IbHXOBe MpOolieHe 3HayajHO He yTude
aKaJieMCKo 06pa3oBame M HAaCTaBHO MCKYCTBO yuuTesba. UcTpakrBame
je CIpoBeZieHO Yy pyroj MoJIOBUHH miKoJicke 2025/2026. HA y30pKy 0/
116 yuuTtespa Ha noApydjy MauBaHckor okpyra. [logauu npukyn/beHu
CkanepoMm -OKY-PCBYMIIY (o = 0,868) u obpaheHUn AeCKpUINTUBHOM
CTaTUCTUKOM, (AKTOPCKOM aHa/lM30M U aHa/IM30M BapujaHce Cy
NOTBPAUJHA CBe XWUIOTe3e WCTpaKHMBama. PesysTaTH HCTpaKHBamba
NpUKa3aHHU cy y GOpPMHU 3aK/bydKa U JaTe Cy eJjarolike UMIJIMKaLuje.

K/byuHe peuH: KOMIEeTeHIUje yIYNTe/ba, KOMYHHKaI[Mja, capa/iiba,
rpaberbe, Ae/berbe.
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Summary: This paper examines the need and significance of empowering
teachers' competencies for the development of social skills in younger
school age students. The research is based on the general assumption
that social skills of younger school age pupils are significant for their
overall development. These social skills are becoming increasingly
complex, and teachers need to continuously strengthen their
competencies in order to be effective in fostering the development of
social skills in younger students. It is also based on specific assumptions
that the research will identify factors that, according to teachers'
assessments, indicate the importance of strengthening their
competencies for the development of pupils' social skills, and that such
assessments are not significantly influenced by the teachers' academic
education and teaching experience. The research was conducted in the
second half of the 2025/2026 school year, with a sample of 116 teachers
in the Macva district. Data collected using the Scale - ETC-DSSYSAS (a =
.868) were processed using descriptive statistics, factor analysis, and
variance analysis, confirming all research hypotheses. The results of the
research are presented in the form of conclusions, as well as pedagogical
implications.

Key words: teacher competencies, communication, collaboration,
building, sharing.
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CaxkeTak: Y caBpeMeHHUM MPUCTYHUMa MPEIIKOJICKOM BaCIUTAbY
¥ obpa3oBamy CBe BehW 3Hayaj Mpujaje ce pa3yMeBawy KBaJUTETA
JleTeToBOr y4eliha y akTHBHOCTH, IPH YEMY C€ YK/bYYEHOCT Mpeno3Haje
Kao jelaH OJi K/byYHMX IOKa3aTe/ba CMHUCJIEHOT y4ewa M pa3Boja.
YK/by4eHOCT ce MocMaTpa Kao JAWHAMHUYaH Mpolec Koju obyxBaTa
HakKiby, WHTEpecoBalbe, HHULMjaTHUBY M HCTPAjHOCT JeTeTa Yy
aKTUBHOCTH, a HbeH HUBO 3aBUCH 0] 0JlHOCA U3Mehy neTeTa, 3ajjaTka u
OKpyXera. Y TOM KOHTEKCTy, mNpahemwe YK/bYYEeHOCTU Mpe/CTaB/ba
BaOXXaH ajlaT 3a pa3yMeBalbe HAayMHA Ha KOjU [lella YYecTBYjy Yy
aKTUBHOCTHMAa M KaKO BaCIHUTHO-O0OPA30BHO OKpYXeke MOoXe Ja
HOJPKU HUXOBY aKTHUBHOCT M pa3Boj. llub pajga je jga mnpukaxe
TEOpUjCKe OCHOBE M TMpaKTHYHe MoryhHocTu mnpuMeHe Ckase
ykmbydeHocTu (Engagement Profile and Scale; Carpenter et al,, 2021) y
BAaCIUTHO-00PA30BHOM pajJly ca JlelloM MpeAIKoJicKor y3pacrta. Ckasa
obyxBaTa HH3 HHAMKATOpa YK/bYYEeHOCTH, Mehy KojuMa Cy Haxiba,
WHTEPECOBALbE, WHULIMjaTHBA, UCTPAjHOCT, KOHIIEHTpallHja,
GJIEKCUOMTHOCT M 33/I0BOJBCTBO Y aKTHBHOCTH, KOjU oMoryhaBajy
CUCTEMAaTCKO Npaherme KBaJIMTETa JIETETOBOT yyelha y Mpolecy yueba.
Y pany ce pa3maTpa 3Hayaj CUCTEMATCKOT TOCMaTpamka YK/bY4eHOCTH 3a
IJIaHUpakbe U MpuiarohaBamke aKTUBHOCTH Y BPTUNY, KAo U ysiora ckaJie
y pasBojy pedJieKCMBHe NeAaroluike Mpakce U HEeHO] MOBE3aHOCTH ca
NPUHIUIIKMMA WHKJY3UBHOT M CEH30pHO-CBECHOI NPHUCTyNa pajay ca
JlelioM. 3ak/bydyje ce aa npuMeHa CkaJie yK/bydeHOCTH oMoryhaBa 6o/be
pa3yMeBame HHAWBHUAYAJHUX MOTpeba Jene, yHampehyje kBanaurer
OpraHu3sanyje aKTUBHOCTH W JONPHUHOCH pa3BoOjy IMOJCTUIAJHOT U
WHKJIY3UBHOT OKpy»Kema 3a ydyeme. Ckaja MpeJCcTaB/ba MpPaKTHYaH U
IPUMEH/bUB TMeAaroliKi HWHCTPYMEHT KOjU IMOBe3yje IoCcMaTpambe
JleTETOBOT MMOHAllaka Ca MJIAHUPAkeM aKTUBHOCTH U MPY»Xa OCHOBY 3a
pa3Boj caBpeMeHe IeJarollke Mpakce ycMepeHe Ha aKTUBHO ydyelrhe
CBaKOoOT JleTeTa.

K/byyne peum: Ckaja YK/bYYEHOCTH; VK/bYYEHOCT Jele;
WH/JIUKAaTOPU YK/bYYEHOCTH; NMPEAIIKOJICKO BaCHUTame U 00pa3oBakbe;
MHKJIy3MBHO 00pa30Bambe; CEH30PHO-CBECTaH MPHUCTYIL
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Summary: In contemporary approaches to early childhood education,
increasing attention is given to understanding the quality of children’s
participation in activities, with engagement recognized as one of the key
indicators of meaningful learning and development. Engagement is
viewed as a dynamic process encompassing attention, interest, initiative,
and persistence in an activity, with its level depending on the interaction
between the child, the task, and the environment. In this context,
monitoring engagement represents an important tool for understanding
how children participate in activities and how the educational
environment can support their activity and development. The aim of this
paper is to present the theoretical foundations and practical possibilities
for applying the Engagement Profile and Scale (Carpenter et al., 2021) in
educational work with preschool children. The scale includes a range of
engagement indicators, such as attention, interest, initiative, persistence,
concentration, flexibility, and enjoyment in activities, which enable
systematic monitoring of the quality of children’s participation in the
learning process. The paper discusses the importance of systematic
observation of engagement for planning and adapting activities in early
childhood settings, as well as the role of the scale in the development of
reflective pedagogical practice and its connection with the principles of
inclusive and sensory-aware approaches to working with children. It is
concluded that the use of the Engagement Scale enables a better
understanding of children’s individual needs, improves the quality of
activity organization, and contributes to the development of a supportive
and inclusive learning environment. The scale represents a practical and
applicable pedagogical tool that connects the observation of children’s
behavior with activity planning and provides a foundation for the
development of contemporary pedagogical practice focused on the active
participation of every child.

Key words: Engagement Scale; child engagement; engagement
indicators; early childhood education; inclusive education; sensory-
aware approach.
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Caxkerak: WHauBuayasnu o6pasoBHH miaaH (MOIl) nmpexacraBsba
K/bY4YHH JJOKYMeHT Yy 06pa3oBamy YYeHHKa KOjUMa je NoTpebHa Jj0iaTHA
IO/IpIIKA, a eroBa eGUKACHOCT Yy BEJMKO] MEPH 3aBUCH OJF KBAJHUTETA
JebuHrcaHUX LU/beBa. Mep/bUBH LW/beBU Tpeba Ja OyAy NpeLy3HO
dopMysiicaHU Kako 6u oMoryhusnm mnpahele HampeTKa y4YeHHKa WU
JIOHOIlIelbe UHPOPMUCAHUX NearolKux ojanyka. OBaj pas ce dpokycupa
Ha aHa/JM3y KOMIIOHEHaTa MepJbUBHX Iu/beBa y okBupy MOIl-a, ca
nu/beM yHanpebemwa mwHXoBe jacHohe, NPpMMeH/BMBOCTU U MoryhHoCTH
Bpe/lHOBamwa. Y pajly ce pa3MaTpajy OCHOBHE KOMIIOHEHTEe KBaJHUTETHO
NI0CTaB/beHUX LIM/bEBA: jaCHO JeUHHUCAHO NTOHAIIake UM BELITHHA KOjy
Tpeba pa3BUTH WM YHANpPEeAUTH, YCJIOBU IOJ KOjHUMa Ce IMOHALlakbe
UCI0J/baBa, KPUTEPHUjYM YCIEIHOCTH (HOpP. TA4yHOCT, Yy4ecTasocCT,
Tpajame), Ka0 U BpeMeHCKH OKBHUP 3a OCTBapMBame LiM/ba. Takobhe ce
yKasyje Ha 3Hayaj Mu3beraBama HeoApeheHMX UM HeMep/bLUBUX
dopmysanyja, monyT ,,Jla Hay4yu Jla cabupa”, ,M060/blIATH NAXKbY" WU
,Da3BUTH COLMjaJiHe BelITHHe", U HIUXOBY 3aMeHy KOHKPETHHUM
MH/IMKaTopUMa MOHallaka KOjUu ce MOTy mocMmaTpaTu. Y paay ce Jajy
IpUMepy aJleKBaTHO M HeaJleKBaTHO (GOPMYyJIMCAaHUX LU/bEBA, Kao U
CMEepHHULe 3a HHUXOBO yHampehewe Kpo3 NpPUMeHy MNpHUHIMIA
cnenuGUYHOCTH, MEpP/bUBOCTH, JOCTHKHOCTH, peJIeBAaHTHOCTH U
BpeMeHCKe ojpebeHocTH. JacHO JeduHMCAHM KU MepJ/bUBU LU/bEBU
omoryhaBajy epukacHUje maaHUpame HAcTaBe, 60/by capajilkby usmehy
HAaCTaBHUKA, CTPYYHUX capajjHUKa U pPOJUTe/ba, KAa0 U 06jeKTHBHUje
npahewe HampeTKa y4eHHMKa. TuMe ce J[ONPUHOCH KBaJIUTETHH]jO]
WH/JMBU/ya/JU3alUju 06pa3oBHOI Mponeca M Behoj YK/byYeHOCTH
y4eHHKa y 06pa30BHU CUCTEM.

K/by4He peyu: 11KoJ1a, UHAUBUAYAJHU 00PAa30BHU IJIaH, IIU/bEBH,
MH/JMBU/lya/IM3aliija, IpoLeHa HalpeTKa.
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Summary: The Individualized Education Plan (IEP) represents a key
document in the education of pupils who require additional support, and
its effectiveness largely depends on the quality of the defined goals.
Measurable goals should be precisely formulated in order to enable
monitoring of student progress and making informed pedagogical
decisions. This paper focuses on the analysis of the components of
measurable goals within the IEP, with the aim of improving their clarity,
applicability, and evaluability. The paper examines the basic components
of well-defined goals: clearly specified behaviour or skill that should be
developed or improved, the conditions under which the behaviour is
manifested, the criterion of success (e.g., accuracy, frequency, duration),
as well as the time frame for achieving the goal. It also points to the
importance of avoiding vague and non-measurable formulations, such as
“to learn to add,” “improve attention,” or “develop social skills,” and
replacing them with concrete, observable indicators of behaviour. The
paper provides examples of adequately and inadequately formulated
goals, as well as guidelines for their improvement through the application
of the principles of specificity, measurability, attainability, relevance, and
time-boundness. Clearly defined and measurable goals enable more
efficient lesson planning, better collaboration between teachers,
educational support staff, and parents, as well as more objective
monitoring of student progress. This contributes to higher-quality
individualization of the educational process and greater inclusion of
pupils in the education system.

Key words: school, individualized education plan, goals,
individualization, progress assessment.
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Caxerak: [loTewmkohe y yuTamwy npefcTaB/bajy jefjaH o Hajuelwrhux npobJaemMa y
paHOM HIKOJICKOM y3pacTy U MOTY UMaTH AYyTOpOYHe MOC/eAHlle HAa aKaJeMCKU yciex U
NICUXOCOLMja/IHU Da3Boj JeTeTa. PaHO mpeno3HaBalme M afieKBaTaH TpeTMaH OBUX
noTemkoha cy oA NHpecyAHOr 3Hayaja, aju NocTojeNM NMPUCTYNU Ce y BeJUKO] MepH
ocJlalajy Ha cy6jeKTHUBHe NpPOLieHe U TeCTHpama Koja He oMoryhaBajy KOHTUHYMPAHO U
006jeKTUBHO TNpaheme KOTHUTUBHUX IIpolieca TOKOM 4YHTama. Y TOM KOHTEKCTY,
caBpeMeHe TexXHoJIOruje Koje oMoryhaBajy 6eCKOHTakTHO npahewe QU3MOJOLIKUX U
O6UXeBUOpaJHUX CUTHajJa OTBapajy HoBe MOryhHOCTM 3a MpeLU3HHUjy MpOLeHy
KOTHUTHUBHOT onTepehema U 60/be pa3yMeBale MeXaHHW3aMa KOjU CTOje M3a noTelkoha
y 4yduTawy. Y oBoM Hu3Jjarawy O6uhe npejcraB/beH ReadTREAT KOHLENT KOjU yK/by4dyje
pa3Boj MaMeTHUX ajaTa 3a PaHO [peNo3HaBawe NOTellKoha y 4YUTaly, NOJACTHULAjHU
TpeTMaH KOjU Ce 3acHMBA Ha IepCOHA/JM30BaHOM INPUCTYIY CBAaKOM JeTeTy Kao U
00jeKTUBHY IpolleHy HampeTka Jele. [loce6aH akKLieHaT je CTaB/beH Ha HPUMeEHY
6eCKOHTAaKTHHUX TeXHOJIOIMja 3a Npaheme MOKpeTa 04Hjy M (U3UOJOLIKHUX CUTHAJIa
TOKOM 4MTama. [Ipahewe mnokpera ouujy omoryhaBa AeTa/bHy aHa/IM3y CTpaTeruja
YUTaKa, yK/bydyjyhu napamerpe ¢ukcanyja, cakaZa Kao ¥ aHaJIM3y PerpecCUBHUX OYHHUX
MOKpeTa, IITO MpeJCTaB/ba BakaH MHJMKATOpP NMpoLecHpama TeKCTa U NOTeHLUjaTHUX
noteikoha y Jekoaupamwy W pasyMmeBamwy. [lopej Tora, aHa/IM30M OBUX IapaMeTapa
Mory ce UJeHTUHKOBATH crnelluPUIHN 06pacLiy NMOHAIIAKA KOjH CY KapaKTePUCTHYHHU
3a Jleny ca notemkohama y yutamy. lonatHo, y okBupy ReadTREAT KoHLenTa ce ykasyje
Ha MOryhHOCT mpuMeHe paJlapCKUX CeH30pa MaJje cHare 3a GeCKOHTAKTHO npahemwe
$U3M0JIOLIKKX TapaMeTapa Kao LITO Cy BapHjabUIHOCT CPYAHOT PUTMA U PeCIIMPaTOPHHU
puTaM. OBH CUTHAJIM NIPe/CTaB/bajy BaXKHe HHAMKATOpe ayTOHOMHOT HEPBHOT CHCTeMa U
MOTyY IPYXUTH MHPOpMaLMje 0 HUBOY CTpeca U KOTHUTHBHOI Halopa TOKOM YHUTamba.
[IpegHOCT OBaKBOT MPUCTYyNa je y TOMe LITO He 3aXTeBa HOIlIeHkhe CeH30pa Ha TeJly, IITO je
noceGHO BXKHO y UCTPaXKUBarbUMa ca JleLioM, jep ce Ha Taj Ha4yuH oMoryhaBa koMpopHO
Mepeme W M3beraBa yTHUIAj JoJaTHe ONpeMe HAa NMPUPOAHO MOHALIambe HCIHUTAHMKA.
ReadTREAT meTopoJiornja 06yxBaTa KpOC-CEKIIMOHY U JIOHTUTYJUHAIHY cTyAnjy. Kpoc-
CeKIIMOHa CTyAMja MMa 3a LU/b UAeHTUUKALUjy KapaKTepUCTUYHUX o6pasalla oKpeTa
oudjy M QU3UOJIOIIKUX peaKlidja Koj Jele y clHeKTpyMy noTeiikoha y uuTamy. Ha
OCHOBY NPUKYN/beHUX MYJITHMOJAATHUX NoJaTaKa pa3BUjajy ce alrOPUTMHU MaIIMHCKOT
ydema 3a ayTOMAaTCKO Npelno3HaBake HUBOA MoTelKkoha y unTamwy. JIOHTUTYMHA/IHA
cTyadja GoKycHpaHa je Ha MOJACTHLAjHU NPOTpaM KOjU Ce 3aCHUBA HAa CHUCTEMATCKOM
TecTUpamwy NpeAYUTaNIauKuX GOHEMCKO-GOHOIOMIKO-CEMAaHTUUKUX BELITHHA, Kao U Ha
HCNUTHBaky edeKkTa pPas/JUYUTHUX CTpaTervja BHU3yesM3alikje TeKCTa NpuaroheHux
cBakoM JeTeTy. [IpahewmeM mnokpeTa oudjy U GU3HMOJOLIKUX CHrHajsa omoryheHo je
06jekTUBHO Ipaheme HampeTKa JeTeTa M IMpoleHa eQPUKACHOCTU IpHUMeHeHUX
HHTepBeHIMja. O4eKUBAHM pe3yJITaTH OBAaKBOI MHOBAaTUBHOT MNPUCTyNa 0O6yxBaTajy
pa3Boj eKcriepuMeHTaIHOT IPOTOKOJIa 3a 6eCKOHTAaKTHY IPOLeHy NoTellKoha y YUATamwy,
HHTerpauujy mnojartaka go6ujeHUx npahewmeM NMOKpeTa O4YHjy U PaflapCKUM MepemeM
$U3MOIOUIKYUX CUTHAJIA, Ka0 M pa3Boj aJiropuTaMa Koju MOTy Ja Npyxe Ipenopyke 3a
ONTHMaJIaH BU3yeJIHU NIpUKa3 TeKCTa y CKJIaZy ca UHAUBUAYaTHUM NOoTpebaMa JAeTeTa.
Kom6uHanMja 0BUX TeXHOJIOTHja MMa IOTEHIUjaJl a JONPUHeCe Pa3Bojy HOBUX ajlaTa 3a
06jeKTUBHY Y paHy AeTeKL1jy noTelikoha y YMTamy, Kao U 3a Kpenpamwe epUKaCHUjUX U
MepCOHA/IM30BAHUX MPUCTYIIA BbUXOBOM TPEeTMaHy.
3axBanHuna: McrpaxuBamwe crnpoBefeHo y3 noAapiuky PoHga 3a Hayky Peny6inke
Cpbuje, #17473, Computer-aided contactless assessment of reading difficulties and
personalized treatment — ReadTREAT.

Kiby4yHe peyu: noteiikohe y uutamy; npahemwe nokpera o4ujy; MyJTHMOJAIHU
OGMOCHUTHAJIM; MAIIMHCKO YYeHe.
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Summary: Reading difficulties are among the most common problems in early school age
and can have long-term consequences for a child’s academic achievement and
psychosocial development. Early identification and appropriate treatment of these
difficulties are of crucial importance; however, existing approaches largely rely on
subjective assessments and testing procedures that do not allow continuous and objective
monitoring of cognitive processes during reading. In this context, modern technologies
that enable contactless monitoring of physiological and behavioral signals open new
possibilities for a more precise assessment of cognitive load and a better understanding of
the mechanisms underlying reading difficulties.This presentation will introduce the
ReadTREAT concept, which involves the development of intelligent tools for the early
identification of reading difficulties, supportive interventionbased on a personalized
approach, and objective evaluation of children’s progress. Particular emphasis is placed
on the application of contactless technologies for monitoring eye movements and
physiological signals during reading. Eye tracking enables a detailed analysis of reading
strategies, including parametersfor fixations, saccades, as well as regressive eye
movements, which represent important indicators of text processing and potential
difficulties in decoding and comprehension. In addition, the analysis of these parameters
may reveal specific behavioral patterns of children with reading difficulties.Furthermore,
the ReadTREAT concept highlights the potential use of low-power radar sensors for
contactless monitoring of physiological parameters such as heart rate and respiration
variability. These signals are important indicators of autonomic nervous system activity
and can provide valuable information about the level of stress and cognitive effort during
reading. The advantage of this approach lies in the fact that it does not require the use of
sensors attached to the body, which is particularly important in studies involving
children, as it enables comfortable measurements and minimizes the influence of
additional equipment on the natural behavior of participants.The ReadTREAT
methodology includes both cross-sectional and longitudinal study. The cross-sectional
study aims to identify characteristic patterns of eye movements and physiological
responses in children across the spectrum of reading difficulties. Based on the collected
multimodal data, machine learning algorithms will be developed for the automatic
recognition of different levels of reading difficulties. The longitudinal study focuses on an
intervention program based on systematic testing of pre-reading phonemic, phonological,
and semantic skills, as well as on examining the effects of different text visualization
strategies adapted to each child. By monitoring eye movements and physiological signals
over time, it becomes possible to objectively track a child’s progress and evaluate the
effectiveness of the applied interventions.The expected outcomes of this innovative
approach include the development of an experimental protocol for the contactless
assessment of reading difficulties, the integration of eye-tracking data with radar-based
measurements of physiological signals, and the development of algorithms capable of
providing recommendations for optimal text visualization tailored to the individual needs
of each child. The combination of these technologies has the potential to contribute to the
development of new tools for the objective and early detection of reading difficulties, as
well as to support more effective and personalized approaches to their treatment.
Acknowledgment: This research was supported by the Science Fund of the Republic of
Serbia, #17473, Computer-aided contactless assessment of reading difficulties and
personalized treatment — ReadTREAT.

Key words: reading difficulties; eye movement tracking; multimodal biosignals; machine
learning.
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Caxxkerak: KoMyHHMKanuja je mpouec pasMeHe U IpeHOUIeHma
nHbopmanmja u3Mehy HajMame [JBa y4dyeCHHKa Kpo3 BepbajHe U
HeBepbOasiHe CcUMOOJIEyCMEHUM, MUCAaHUM U BU3YEeJHUM IyTEM, KOjU
omoryhaBa mnpoAyKuHjy U pasyMeBame 3Hauyewma. KoMyHHKaTHBHA
KOMIIETEHLIMja MPe/CTaB/ba CIIOCOOHOCT MOjeIMHIA [l KOPUCTH je3UK Ha
OpaBWJiaH M TMNPUKIAJAaH HA4YUMH Y OJpeheHOM couMjalHOM |
KYJITYPOJIOIIKOM KOHTeKCcTy.OHa 00yxBaTa He caMO rpaMaTHUyYKa 3Hama,
Beh U 3HamaoynoTpebu je3uka. llumb pajia jenpeacTaB/batbe KOHIENTA
KOMYHHUKaTUBHE KOMIIETEHIIUj€, heHUX K/byUYHUX KOMIIOHEHTH U 3Havaja
3a BacOUTHO-06pa3oBHM mpolec. KoMyHHMKaTHBHA KOMIIeTEHIIMja
noJijpasyMeBa  UHTerpanujy  je3audke,  COLUOKYJITYPOJIOUIKE U
KOHTEKCTyaJiHe KoMmIeTeHIMje, oMoryhaBajyhu mojeauHny na
aJlekBaTHO pa3Memyje wuHoOpMaldje U  OCTBapyje aJeKBaTHY
VHTEPaKLUjy ¥ pa3JIMYUTUM FOBOPHUM cHUTyalHjaMa.0OBaj KOHIENT yBEO
je Jen XajM3 Kao oATrOBOpP HAa UCK/bYYUBO JIMHTBUCTHUYKO pa3yMeBambhe
jesndKe KOMIIeTeHIHje, YKa3yjyhu Ha 3Hadaj COIMOKYJITYPOJIOIIKHX
dakTopa y koMyHHKanyju.[lpeMa 0BOM HPHUCTYIy, BaCOUTa4 U yIUTEb
He caMo [la NO03HAjy MpaBWJa je3uKa, Beh cy ocmocob/beHU JAa HUX
NpUMewyjy Yy CKJI3Jly ca 3aXTeBMMa KOHKpPeTHe KOMYHHKallMoHe
CUTyallMje, Ipeno3Hajyhu 1Ta je MIpUKIaZHO, U3BOJJ/bUBO, aIEKBATHO U
edpukacHo.Ha Taj HaUMH KOMYHHKAaTHBHA KOMIIETEHI[Mja NpeBa3Wia3u
OokBUpe PopMa/HOT NMO3HABAKA je3UKa U YK/byUdyje CIOCOOHOCT HeroBe
afiekBaTHe  MpUMeHe Yy  Pa3jJMYUTHM  BacIUTHO-06pa30BHUM
KOHTEKCTUMa. TeopHjcKM OKBUp TMpHKa3aH y pagy omoryhasa
pasyMeBame K/bYYHUX KOMIOHEHTH KOMYHUKaTHBHE KOMIIETEHLUje U
HEeHE MPUMEHE ¥ BACIUTHO-06pa30BHOM IPOIlEeCy.

K/byyHe peyM: KOMyHMKallMja, KOMyHHKaTHUBHA KOMIETEHIH]a,
BaCIUTA4YM U YIUTEbU.
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Summary: Communication is the process of exchanging and transmitting
information between at least two participants through verbal and
nonverbal symbols, orally, in writing, and visually, which enables the
production and understanding of meaning. Communicative competence
represents an individual’s ability to use language correctly and
appropriately within a specific social and cultural context. It encompasses
not only grammatical knowledge but also knowledge of language use. The
aim of this paper is to present the concept of communicative competence,
its key components, and its significance for the educational process.
Communicative competence implies the integration of linguistic,
sociocultural, and contextual competence, allowing an individual to
exchange information adequately and engage in appropriate interaction
in various communicative situations. This concept was introduced by Dell
Hymes as a response to the exclusively linguistic understanding of
language competence, emphasizing the importance of sociocultural
factors in communication. According to this approach, preschool teachers
and teachers not only know the rules of language but are also capable of
applying them in accordance with the requirements of specific
communicative situations, recognizing what is appropriate, feasible,
adequate, and effective. In this way, communicative competence goes
beyond formallanguage knowledge and includes the ability to apply it
appropriately in various educational contexts. The theoretical framework
presented in this paper allows for an understanding of the key
components of communicative competence and its application in the
educational process.

Key words: communication, communicative competence, educators and
teachers.
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CakeTak: Ydyeme CTpaHMX je3WKa je OCHOBa eQHKacHe
KOMYHUKall1je, a ycaBpllaBalkbe OBUX KOMIETEHI[Hja HAa CTPAHOM je3UKY
MOXKe JOBECTU J0 MehyKy/JTypHe KOMyHUKalUje U pasyMmeBawy. OBaj
YyJlaHaK je mocBeheH npo6JieMy MpoydyaBakha CTPAHUX je3UKa U UCTPaxyje
OZJHOC poJiTes/ba U MeJiarora NpeMa paHoM Npoy4aBakby CTPaHUX je3hKa
y NpeAIIKOJICKUM yCTaHOBaMa. ['JlaBHa mpeTnocTaBKa OBOT 4YJaHKa je Jia
[JIaBHU YTHUIAj Ha y4Yewe CTPAHOr je3WKa Yy MNPeJIIKOJCKOM Y3pacTy
MMajy PpoAWTe/bM M BacnuTayd. 3ajalld OBe CTyJuje Cy Ouau
npoy4yaBalke OJHOCAa NeJarora y 3aBUCHOCTH OJ HHUXOBOT HHUBOA
o6pa3oBama U AYroroJMIlker paJHOr HCKYCTBa, Ka0 W pojuTe/ba y
3aBUCHOCTU O/ HUXOBOT MOJIa IpeMa paHOM Mpoy4YaBawy CTpaHOr
jesuka. Pe3ysiraTh cy mokasand Ja je jeAMHA CTaTUCTUYKU 3HadajHa
passvMKa npoHaheHa u3Melhy cTapujux ¥ Mylahux BacnuTaya (ca BUIIIE O/
30 rogvHa pagHor cTaka U Mame o 30 rogrHa 6e3 paJJHOT UCKYCTBa) y
norJiely yJiore nopojulie y paHOM yuely CTPaHUX je3uKa Koja 61 MorJia
OUTH MpenpekKa y npoLecy.

K/bydyHe pedu: yyewe CTpaHUX je3UKa, POJWTEsbH, BACIHUTAYH,
MHTepecoBamwe, MOTHUBALHja.
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Summary: Foreign language learning is the base of efficient
communication and improving of these foreign language competencies
can arise multicultural communication and mutual understanding. This
article is occupying by the problem of foreign language learning and is
researching the attitudes of parents and educators about early foreign
languages learning in preschool institutions. The basic assumption of this
article is that parents and educators have the main influence on foreign
language learning in preschool years of age. The tasks of this research
referred on the attitudes of educators depending of their educational
level and years of working experience and parents depending on their
gender about early foreign language learning. The results have shown
that the only statistical significant difference was found between older
and younger educators (over 30 years of working experience and less of
30 years) about the role of family in early learning of foreign languages
which can be the obstacle in this process.

Key words: learning of foreign languages, parents, educators, interest,
motivatio.
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Caxxkerak: [lopemehaj mnaxmwe ca xunepaktuBHoinhy (AAX/)
npeacTaB/ba jeflaH oOJf HajuelmNuxX Heypopas3BojHUX mopeMehaja y
JIETULCTBY, Ca 3HAaYajHUM UMILIMKaLMjaMa Ha QyHKIIMOHUCAKE JeTeTa y
BaCMUTHO-06PAa30BHOM KOHTEKCTY. BacnuTauu u yuuTes/bU cBe yelihe ce
cycpehy ca [eloM Koja HCNOJbaBajy TeIIKOhe y MaXKibH, peryaanuju
MMIyJCa U OpTraHU3allvju NMOHAllama, IITO MOXe YTHULATU Ha NpoLec
y4ea, Collhja/iu3alyjy U ONILITY aJlanTalUjy AeTeTa y TPYIIU.

LUu/b oBOr pajia je Aa, Kpo3 MPUKA3 CaBpPeMEHUX EMIHPUjCKUX
cazHawa o0 A/IX/l-y, npuOJXKM OCHOBHE KapaKTEpPUCTUKE OBOT
nopemehaja, kao U werose mMaHudectanyje y BpTUNKOM M LIKOJICKOM
okpyxewy. [loceban ¢okyc cTaB/ba ce Ha pasyMeBake IMOHAlllamka
JleTeTa U3 pa3BOjHE W KOHTEKCTya/lHE IIepCleKTUBE, 4YHUMe ce
npeBasujia3d MNPUCTYN KOjU IMOHallakbe NOoCMaTpa MCK/BYYUBO Kao
npo6JsieM AucHUIINHE. Y pajy he 6UTH peACcTaB/beHH MO/EH MOPIIKE
NpUMEH/bUBU Yy CBaKOJAHEBHOM pajly, VK/by4yjyhu cTpaTeruje
CTPYKTypHUCamka OKpYXKemwa, MNpuiaarohaBamwa 3axTeBa, yHampehewa
caMmoperyJalnyje U U3rpajilbe MO3UTUBHOT OJHOCA ca AeTeToM. Takobe,
6uhe HarsameHa BaXKHOCT capajitbe ca pPOAUTE/bMMA W CTPYUYHHUM
capagHuliMa. Pajg vMa 3a 1u/b MOBe3UBake HAyYHUX Ca3Hamba U
NpaKTUYHHUX CMEpHHULA, y LWbYy CTBapawka HWHKIY3UBHUjeT U
noJip:kaBajyher o6pa3oBHOT OKpY»Ketba 3a Aeny ca AIX/-om.

K/byuyHne peum: A/IX/, Heypopa3BojHu mopeMehaju, HU3BpIIHE
dyHKIMje, caMopery/aluja, HWHKJIY3UBHO o00pa3oBake, CTpaTerdje
nojipiike, npodpecrioHa/JHU pa3Boj HACTaBHUKA.
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Summary: Attention-Deficit/Hyperactivity Disorder (ADHD) is one of the
most common neurodevelopmental disorders in childhood, with
significant implications for a child’s functioning within educational
settings. Preschool teachers and teachers are increasingly encountering
children who exhibit difficulties with attention, impulse control, and
behavioral organization, which can affect learning processes,
socialization, and overall adaptation within the group. The aim of this
paper is to present current empirical findings on ADHD and to provide
educators with a clear understanding of its core characteristics, as well as
its manifestations in both preschool and school environments. Particular
emphasis is placed on understanding children’s behavior from a
developmental and contextual perspective, thereby moving beyond
approaches that interpret such behavior solely as a matter of discipline.
The paper outlines practical support models applicable in everyday
educational practice, including strategies for structuring the
environment, adapting task demands, enhancing self-regulation, and
fostering positive teacher-child relationships. In addition, the importance
of collaboration with parents and multidisciplinary professionals is
highlighted. The contribution of this paper lies in bridging contemporary
scientific knowledge with practical guidelines, with the aim of promoting
more inclusive and supportive educational environments for children
with ADHD.

Key words: ADHD, neurodevelopmental disorders, executive functions,
self-regulation, inclusive education, support strategies, teacher
professional development.
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Caxerak: Ycnemna VHKJy3Hja ce nocMarpa Kao
MYJTUAMMEH3MOHA/IHU KOHIIENT Ha KOjU yTUYYy TPHU K/bydyHa pakKTopa:
CTaBOBH, pecypcd U KypukyayM. llu/b oBor paja je UCHUTHUBambe
MUIL/beWkA yUUTEbA O YK/bYUMBay YYeHHKA ca CMeTHaMa y pa3Bojy y
peloBHA OJie/berba.Y30pak HMCTpakMBawma 4duHWIIO je 30 yduTespa.3a
UCIIUTHBAMbE je KopuurheHa aHKeTa 3aCHOBaHaA Ha
MyaTuAMMeH3UOHA/NHOj CKaJd CTaBOBa Y4yWTe/ba O HWHKJIY3UBHOM
o6pazoBawky (MTAU ckana). UcTpakuBame je cnpoBefieHO y OCHOBHOj
mkosu ,MemaCenumoBuh“y HoBom [laszapy, a momanu cy o6pabeHu
IPDMMEHOM [JIeCKpUIITHBHE CTAaTUCTHKe. Pe3yjJTaTu uHcCIHATHBamba
nokasyjy Aa 70% yduTes/ba MMa UCKYCTBO Yy pajly ca JeLoM ca CMeTHhaMa
y pa3Bojy, Aok 63,3% HaBoAu Aa cy noxabaju Hekd BHUJ 0OyKe U3
06J1IaCTH MHKJIY3UBHOT 00pa3oBama, a 36,7% Ja HUCYy MMalu JOAAaTHY
06yKy. [IpoceuHe onjeHe cTaBOBa KpeTasle Cy ce y pacnony oa M = 2,20 go
M = 4,60, mTo ykasyje Ha 3HaudajHy BapHjabWJHOCT y Mepleniyju
pa3/IMYMTHUX acnekaTa WMHK/IY3MBHOT o6pa3oBama. HajBuile npoceuyHe
BpeJIHOCTU 3abeJsiexxeHe Cy KOJ| TBPJAM KOje OJpakaBajy MNOJpIIKY
OCHOBHOM NPUHLUINY MHKJIY3Uje U IpUXBaTame yYyeHUKa ca CMeTHhaMa y
Pa3BoOjy Kao paBHOIPAaBHHUX 4JAHOBA oJesbera.MicToBpeMeHo, youyeHa je
M3BeCHA HECUTYPHOCT y CONICTBEHEe KOMIIeTeHIIUje, HAPOYUTO Y 06/1aCTH
IpolleHe 3Halka M pajla ca y4YeHHIMMa ca TEXHUM CMeTHaMa, Kao U
noTpeba 3a J0AaTHOM OOYKOM U CTPY4YHOM NOJApLIKOM.3ak/bydak: Mako
[IOCTOjU IMO3WTHUBHA OpHjeHTaldja Ka UHKJY3UjU, HeHa YCIellHa
peasu3alMja y BeJMKOj MepH 3aBHUCH OJf KOHTHHYHMpaHe CTpy4He
noJipiike, yHampeberwa KoMmIleTeHIMja HacTaBHHKa M 06e30ehuBarba
aJleKBaTHUX pecypca.

K/byyHe pedu: MHK/IY3UBHO 06pa3oBarbe, CTAaBOBU YYHTEbA,
KOMIIeTeHLIMje HacTaBHUKaA.
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Summary: Successful inclusion is viewed as a multidimensional concept
influenced by three key factors: attitudes, resources, and curriculum. The
aim of this study is to examine teachers’ attitudes toward the inclusion of
students with developmental disabilities in regular classrooms. The
research sample consisted of 30 teachers. To assess attitudes, a survey
based on the Multidimensional Attitudes Toward Inclusive Education
Scale (MTAI scale) was used. The study was conducted at the primary
school “MesSa Selimovi¢” in Novi Pazar, and the data were processed using
descriptive statistics.The results indicate that 70% of teachers have
experience working with children with developmental disabilities, while
63.3% reported having attended some form of training in inclusive
education, and 36.7% reported not having received additional training.
The average attitude scores ranged from M = 2.20 to M = 4.60, indicating
significant variability in the perception of different aspects of inclusive
education. The highest mean scores were recorded for statements
reflecting support for the fundamental principles of inclusion and the
acceptance of students with developmental disabilities as equal members
of the classroom. At the same time, a certain level of insecurity in
teachers’ own competencies was observed, particularly in the areas of
student assessment and working with students with more severe
disabilities, as well as a need for additional training and professional
support.Conclusion: Although there is a positive orientation toward
inclusion, its successful implementation largely depends on continuous
professional support, the improvement of teachers’ competencies, and
the provision of adequate resources.

Key words: inclusive education, teacher’s attitudes, teacher
competencies.
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Caxxetak: HopmaTuBHM  OKBUp, YyTBpheH y  Baxehum
[IpaBU/IHMIIMMa, jaCHO MpoNUCYyje Aa 06pa30BHe yCTaHOBe UMajy 06aBe3y
Ja QYHKIUOHUILY Kao aMOHjeHT KOju je MNOJCTUlAjaH, CUTYpaH U
MHKJIy3UBaH 3a CBakKo JeTe, 6e3 063Mpa Ha HeroBe UHJUBUAYATHE
KapaKTepUCTHKe, KYJTYpHU MHJAEHTUTeT U mnoTpebe. IlocTeneHum
yCBajalkbeM CIIOCOGHOCTH Jia ce MPUXBATH PA3JIMUUTOCT U Jpyraduje
CTaHOBHUIITE pa3BUja ce UHTEPKYJITYpa/iHa OCeT/bUBOCT. LIn/b paja je fa
npeJCcTaBu INporpaM IpeAIlKOJICKOr ob6pa3oBalkba U BacClUTama, Kao
[10J1a3HY OCHOBY 3a IlJIJaHUpame U NporpamMupame paja BacnydTaya Kpos
MHTEPKYJATYpaJHU MoJesa o6pa3oBawa. [lpeasoxkeHu cy Mojenu
IIPOjeKTHUX aKTUBHOCTHY KpeUpPaHUX C IU/beM N0 CTULakha UHTEepaKIvje
Mehy menom M yHanpebuBamwa colMjasiHe [JUMeH3Uje BacluTama M
ob6pa3oBama. [IprMemeHa je JeCKPUITHBHA MeTOJa U MeTOJa aHaJM3e
caJip>kaja MpPUJIMKOM carjieflaBalkba 3aKOHCKMX OCHOBa W IpHUHLMIA
pa3BUjama peasHOT Iporpama onvcaHor y OcHoBaMma nporpama l'odumne
y3/nema KojuMa ce yBakaBa WHTErPUTET, Pa3JM4YUMTOCT WU MOCEOHOCT
CBAKOT JileTeTa y CKJIaJy ca KOjuMa BaclluTay peajiu3yje akTUBHOCTH.

K/byuyHe peum: mnpejliKoOJCKH IpoOrpaM, HHTEPKYJTYPaTHOCT,
WHTEePKYJITYpaJIHUA POjEKTH, IJIAaHUPAbE U TPOorpaMupamme paja.
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Summary: The normative framework, set out in the current Regulations,
clearly stipulates that educational institutions have the obligation to
function as an environment that is stimulating, safe and inclusive for
every child, regardless of their individual characteristics, cultural identity
and needs. By gradually acquiring the ability to accept diversity and a
different point of view, intercultural sensitivity develops. The aim of this
paper is to present the program of preschool education as a starting point
for planning and programming the work of preschool teachers through
the intercultural model of education. Models of project activities created
with the aim of encouraging interaction among children and improving
the social dimension of education are proposed. The descriptive method
and the method of content analysis are applied when considering the
legal bases and principles for developing a realistic program described in
The foundations of the Year of Take-Off program, which respects the
integrity, diversity and uniqueness of each child, in accordance with
which the educator implements activities.

Key words: preschool program, interculturality, intercultural projects,
planning and programming of work.
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CaxeTak: MeHTa/HO 3/paB/be Jielle Yy IIKOJCKOM OKpYKemYy
npejicTaB/ba jeflaH Of, K/by4yHHUX (GaKTopa KOju yTH4Yy Ha KBaJWTET
06pa30BHOr Mpoleca, COLHMjaJHy UHTErpanyjy U ONIUTE ICHUXOJIOLIKO
6s1aroctame ydeHuka. lllkosia, kao cpeAMHa y Ko0joj Jela NpoBoje
3HayajaH /leo CBaKO/AHEBHOT KMBOTa, MOXKe HCTOBPEMEHO Npe/iCTaB/baTH
M3BOp CTpeca, aHKCMO3HOCTH U TellKoha y Mehy/byiICKUM OAHOCKMA, aslv
U TOJACTHULAjHO OKpYXXeHe Koje JONPUHOCU DPa3BoOjy U O4yBamby
MEHTAaJIHOT 3/ipaBJ/ba. Llu/b paja je fa ce aHa/JMU3Upa YTHUIQA] IKOJICKOT
OKpY>XeHla Ha IICHUXOJIOIIKO 3/paBJbe Jelle, UAeHTUPUKYj)y K/bYYHHU
dakTopy puU3MKa M 3alITUTHU MEXaHU3MH, Kao M Ja Cce INPHUKaKY
ebUKacHe cTpaTervje MHTepBeHIMje U NpeBeHLUje. PesyaTaTu ykasyjy
Jla cBeoOyXBaTHe ILKOJICKE NMOJIMTHKe, MehyceKkTopcka capajiba, Kao U
MHTEepBeHIMje ycMepeHe Ha YyHanpebemwe 6s1aroctawmba y4eHHKa MOTY
3HAyajHO JONPUHETH O4YyBawy U YHanpehemwy MeHTaJHOT 3/jpaBJba Jielie
y IIKOJICKOM KOHTEKCTY.

K/bydyHe peuM: MeHTaJHO 3/paBJbe, Jela, LIKOJICKO OKPYKEHbeE,
IICUXOJIOIIKO GJ1arocTarbe, UHTEPBEHLIM]je, IpeBeHIHja.
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Summary: Children’s mental health in the school environment tis one of
the key factors influencing the quality of the educational process, social
integration and general psychological well-being of students. School, as
an environment in which children spend a significant part of their daily
lives, can simultaneously be a source of stress, anxiety and difficulties in
interpersonal relationships, but also a stimulating environment that
contributes to the development and preservation of mental health. The
aim of the paper is to analyze the impact of the school environment on
the psychological health of children, identify key risk factors and
protective mechanisms, and present effective intervention and
prevention strategies. The results indicate that comprehensive school
policies, intersectoral cooperation, as well as interventions aimed at
improving student well-being, can significantly contribute to the
preservation and improvement of children's mental health in the school
context.

Key words: mental health, children, school environment, psychological
well-being, interventions, prevention.
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CaxxeTtak: Y pasy ce pasMaTpa HapoAHa My3WdKa Tpajuluja
Pamike 06s1acTH ca cTaHOBMILITA HacTaBe My3suuke KysaType u [Ipupojse u
JpyuITBa y MiahuM paspesuMma OCHOBHe IKoJie. Llu/b ucTpaxkuBama je
Jla ce, Ha OCHOBY MPETXOJAHO U3BEJIEHOT EMIIUPUjCKOT IPUCTYIA, YTBPAU
MoryhHocT kopuithewa cafpkaja HapoJHe MysHuyke Tpajauuuje Pamike
06JIaCTM y HACTaBHOM IpOleCy, y3 KOHKpeTHe NpuMepe HapOJHHUX
necama Koje MOTy MOCIYKUTH yYUTe/bUMa IPU yI03HaBakby YYeHHUKa ca
HAapOJHOM MY3UYKOM TpaJMLUjOM OBOI MOAHEeO6/ba.3aK/bydeHO je Ja
IpUMeHa HaBeJleHUX CaJip)Kaja y HacTaBU JONPUHOCH YNO3HaBawy U
pa3yMeBakby HAapOAHOT CTBapaJsalTsa Palike 06J1acTH, Ka0 U HeroBOM
O4YyBaky U HETOBaY.

K/byyHe pedmn: HapojHa My3udKa Tpaauluja, Pamka o6Jacr,
HacTaBa Mysuuke Ky/aType, HactaBa [lpupojie U JpyuITBa, oyyBame U
HeroBakbe HapOJHOT CTBapasallTBa.
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Summary: The paper examines the folk music tradition of the Raska area
from the perspective of teaching Musical Culture and Science in the
younger grades of primary school. The aim of the research is to
determine, based on the previously conducted empirical approach, the
possibility of using the content of the folk music tradition of the Raska
area in the teaching process, with specific examples of folk songs that can
serve as a guide for teachers in introducing students to the folk music
tradition of this region. It was concluded that the application of the above
content in teaching contributes to the knowledge and understanding of
the folk art of the Raska region, as well as its preservation and nurturing.

Key words: folk musical tradition, Raska Region, Music Culture teaching,
Nature and Society teaching, preservation and nurturing of folk
creativity.

64 HAYYHA KOH®EPEHIIUJA Y OKBUPY MHTEPHOI' MAKPO
HAYYHOUCTPAXKMUBAYKOT ITPOJEKTA MMII003



PE®-15

CJIOKEHOCT KOMIIETEHLIIMJA BACIIMTAYA 1
YYUTE/bA 3A UHTET'PHUCAH ITPUCTYII YYEHY-
CABPEMEHH 3AXTEBH Y ObPA3OBAILY U
BACIIMTABBY

Wimja I1. IABU'R, acucTteHT, Bucoka mikoJia 3a o6pasoBarbe
BacnuTada u TpeHepa Cybotuna

uMeja-ajapeca: ilijaalazic@gmail.com
https://orcid.org/0009-0001-6384-6703

EMIIMPU]JCKA CASHALA U MOZIEJIW TTOJIPIIKE 65
[TPOPECHMOHAJTHOM PA3BOJY BACITUTAYA U YYUTEJ/bA



Caxetak: CaBpeMeHO JAPYUITBO 3axXxTeBa aJlalTally U MpOMeHe y
IPUCTYIly y4Ye€lha W BaclUTama Jele MPeAIIKOJCKOI MW IUIKOJICKOT
y3pacta. Te mpoMeHe MWHUIUPAjy NpodecUOHATHO ycaBpllaBawme U
pa3Boj HOBUX KOMIIeTeHLiMja NPOCBETHUX paJHUKa 3a CaBpeMeHHje
IPUCTYIle yYewy. JeAHO OJ TUX HOBHUjUX MoJesa y4yewa je U
HHTErprHCcaHO-IPOjeKTHO y4elbe, KOje JaHac BHlle HHUje omidja Beh
notpe6a. Kako 6u ce KBaJUTETHO OJITOBOPHUJIO CABPEMEHUM 3aXTEBUMaA y
paay ca HOBUM reHepalldjama Jelle, noctojehu u 6yayhu Bacnutayu u
y4ATEe/bU MOpajy INOCeA0BaTH IWIUPOK CIeKTap WHOBAaTUBHUjUX
METOJUYKO-AUJAKTUYKUX KoMIeTeHLMja. TakBe WHOBaTUBHUje U
CJIOXKeHUje KOMIIeTeHLivje ce 3HAaTHO pasJIuKyjy of
TpagULMOHAJMCTUYKHUX, a OIJIe[ajy Ce y NOTIyHO] MPOMEHU yJore U
NO3UIMje BaclUTa4ya M yYuTesba Y BACIUTHO-06pa30BHOM IIPOLIECY.

KbyuyHe peum: mnpodecruoHasHe KOMIETEHIMje, HUHTErPHUCAHO
ydyemwe, WHTErpuCaHu [MPUCTYI, [POjeKTHO Y4ere, CaBpPEMEHO
06pa3oBame, CaBpeMeHO BaCIIUTAbE.
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Summary: Modern society requires adaptation and changes in the
approach to learning and educating children of preschool and school age.
These changes initiate professional development and development of
new competencies of educators for modern approaches to learning. One
of these newer learning models is integrated-project learning, which
today is no longer an option but a necessity. In order to meet modern
requirements in working with new generations of children in a quality
manner, existing and future educators and teachers must possess a wide
range of innovative methodological and didactic competencies. Such
more innovative and complex competencies differ significantly from
traditional ones, and are reflected in a complete change in the role and
position of educators and teachers in the educational process.

Key words: professional competencies, integrated learning, integrated
approach, project-based learning, modern education, modern upbringing.
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Caxxerak: CaBpeMeHH NPUCTYN y4Yemy CTPAHOT je3MKa Ha PaHOM
y3pacTy 3axTeBa O], HACTaBHUKAaKOHTHUHYHWDPAHO IIpeUCHUTHBame U
MHOBHpamwe [AWJAKTUUKUX CcTpaTervja. Pas ce 6aBU UCIUTUBameM
edpekaTanpuMeHe M KOMOUHOBamka CaBpeMEHHUX HACTaBHUX MeToja y
/by yHanpebuBawa KBa/MTeTa HAaCTaBEEHIJVIECKOT je3uWKa ca JeloM
NpeJLIKOJICKOT y3pacTa. Y pajy Cy NpeACcTaB/beHU MOJe/H pajia Koju ce
3acHuBajy HauHTerpauuju TPR wmetose (Total Physical Response),
MeToJle mnpumnoBeaawa (Storytelling) u CLIL npuctyna(Content and
Language Integrated Learning). [loce6aH akieHaT CTaB/beH je Ha
IIPYMEHY UTPe U JUTHTAJHUXAyAU0-BU3YEJHUX Cpe/iCTaBa Kao K/bYYHUX
dakTopa 3a oJpKaBakbe MOTHBALUje U NPUPOJHO yCBajalkbeBOKabyaapa
y cnenuM$HUYHOM NpeLIKOJCKOM KOHTeKCTy. Kpo3 aHanu3y HaBeneHe
Ipakce, paj, ykKasyje Ha TO JacHHeprdja OBMX MeTOoJa He caMo Ja
NOJCTUYE je3WYKUM pas3Boj JeTeTa, Beh [JUPEKTHO JONPHUHOCU
jayamynpodecuoHaHMX KOMIIeTeHIMja HacCTaBHUKa Kpo3ped ieKCUBHY
npakcy. 3ak/by4lid paZia HyZie CMepHUIe 3allpaKTU4YHy NPUMEHY OBHX
Mojesna y BpTuhuMa, Harjawasajyhu BaXXHOCT npuJarohaBama
MeTOJAWHAUBUYaJHUM NoTpebaMa M pa3BOjHMM KapaKTepUCTHKaMa
Jlele.

K/by4yHe peuyn: eHIJIECKU je3UK, MPEAIIKOJCKU y3pacT, HaCTaBHe
MeToje, TPR, mpodecrnoHanHu passoj.
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Summary: A modern approach to early childhood foreign language
learning requires teachers to continuously re-evaluate and innovate their
didactic strategies. This paper examines the effects of applying and
combining contemporary teaching methods to improve the quality of
English language instruction for preschool children. The paper presents
instructional models based on the integration of the TPR method (Total
Physical Response), Storytelling, and the CLIL approach (Content and
Language Integrated Learning). Emphasis is placed on the use of play and
digital audio-visual tools as key factors for maintaining motivation and
fostering natural vocabulary acquisition within the specific preschool
context. Through the analysis of these practices, the paper indicates that
the synergy of these methods not only encourages a child’s language
development but also directly contributes to strengthening the
professional competencies of teachers through reflective practice. The
conclusions offer guidelines for the practical application of these models
in kindergartens, highlighting the importance of adapting methods to the
individual needs and developmental characteristics of children.

Key words: English language, preschool age, teaching methods, TPR,
professional development.
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CaxeTak: PasymeBame npodecroHa/He epcrneKTHBe HaCTaBHUKA
npeAcTaB/ba jeJaH o0J KJ/bYYHHUX IHpeaycaoBa 3a yHanpehuBamwe
KBaJIMTeTa HWHKJY3MBHOI 00pa3oBaka Yy CaBpeMeHOM UIKOJICKOM
KoHTeKcTy. [losla3ehu of 3Hauaja HacTaBHHUKA Kao HOCHOLLA HeNoCpeiHe
BAaCIIUTHO-00pa30BHe NpaKce, LIW/b OBOI MCTpakUBawa OMO je Aa ce
UCIUTAjy TNepleniyje HacTaBHUKA O CONCTBEHUM NpodecuOHaTHUM
yJorama y ob6pa3oBamy y4YeHUKa ca CMeTHaMa y pasBojy y OJHOCY Ha
yJore LIKOJCKUX IICUXOJIOTAa M IeJarora, HbUX0Be IpoleHe JUYHUX
KOMIleTEHLIMja 3a peajy3alyjy HHKJIy3UBHOI o06pa3oBama, Kao U
npoleHe 6apujepa Koje OTeXaBajy HeroBy eQpuKacHy NpHUMEHY Yy
LIKOJICKO] mpakcu. HUcTpaxkuBame je crnpoBefleHO Ha y30pkKy on 102
HacTaBHUKa KOjuU paje y ceJlaM peJOBHUX OCHOBHUX LIKOJA Ha
TepuTopuju bBeorpasa. 3a mnoTpebe HCTpakMBakba KOHCTPYHUCaH je
nocebaH YNUTHUK 4YHUje Cy MeTpHjCKe KapaKTepUCTHUKe IpoBepeHe
IpMMEHOM  eKcIJlopaTuBHe  GaKTOpcKe  aHaju3e.  Pesysratu
UCTpakMBama M0Ka3yjy Aia HacTaBHULM Y Behoj Mepu nojeiuHe acnekTe
MHKJIY3MBHOT o00pa3oBama MpUNHCYjy [AOMeHy paja IMIKOJICKUX
IICUX0JIOTa W IeJarora, JOK HCTOBPEMEHO YKa3yjy Ha HeJOBOJbHO
u3pakeH ocehaj concTBeHe KOMIETEHTHOCTH 3a paj ca y4eHHIMMa ca
cMeTwaMa y pas3Bojy.Kao HajaHayajHUje Tmpenpeke yCOELIHOj
peaqv3alMju MHKJIY3MBHOT o0o0pa3oBalka HACTAaBHULM  U3[Bajajy
OrpaHHYema WHULMjaJHOr o6pas3oBalka W HENOBOJbHE eJIeMeHTe
HKoJICKe KyJaType./loGHjeHM Hasa3u Takobhe yka3syjy JAa He IOCTOjU
CTaTUCTHMYKM 3HayajHa MOBe3aHOCT u3MeDy AyXHHe paJHOI MCKYCTBa
HacTaBHHKAa W  HUXOBUX IeplLeNnyja pas/IM4MTHUX  acnekara
MHKJIy3UBHOT 06pa3oBama.

Pe3ynTaTy ucTpaxkuBama yKa3yjy Ha 3Hayaj Jjlabel OCHaXKHMBakba
npodpecoHa/IHUX KOMIETeHIMja HacTaBHMKA Kpo3 yHanpehuBamwe
WHULMja/HOT o6pasoBama W MporpaMe KOHTHUHYHPAHOT CTPYYHOT
ycaBpllaBaka y 06/1acTU MHK/IY3MBHOI 06pa3oBama, Kao U Ha NoTpeby
jadama IWKOoJICKe KYJType NoJpIIKe NHKIY3UBHHUM IIpaKcaMa.

K/byyHe peum: MHKJIY3UBHO o06pa3oBakbe, NOpodecuoHalHe
KOMIleTeHI|Mje HaCTaBHUKa, Neplieniyje HaCTaBHUKA, LIKOJICKA KYJITYpa,
CTPYYHO ycaBpllaBamwe HaCTaBHHUKA.
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Summary: Teachers’ professional perspective understanding represents
an important prerequisite for improving the quality of inclusive
education in contemporary school contexts. Starting from the role of
teachers as key actors in the implementation of inclusive educational
practice, the aim of this study was to examine teachers’ perceptions of
their own professional roles in the education of students with
developmental disabilities in relation to the roles of school psychologists
and pedagogues, their perceptions of personal competencies for inclusive
education, as well as their assessments of barriers to its effective
implementation in school practice. The study was conducted on a sample
of 102 teachers employed in seven regular primary schools in Belgrade. A
questionnaire developed for the purposes of this research was applied,
and its metric characteristics were examined using exploratory factor
analysis. The results indicate that teachers tend to attribute certain
aspects of inclusive education primarily to school psychologists and
pedagogues, while at the same time reporting a generally low level of
perceived competence for working with students with developmental
disabilities. The most significant barriers to the implementation of
inclusive education were identified as limitations of initial teacher
education and elements of negative school culture. Furthermore, the
findings showed no statistically significant relationship between
teachers’ length of professional experience and their perceptions of
different aspects of inclusive education. The results highlight the
importance of strengthening teachers’ professional competencies
through improvements in initial teacher education and continuous
professional development programs in the field of inclusive education, as
well as the need to foster a supportive school culture for inclusive
practices.

Key words: inclusive education, teachers’ professional competencies,
teachers’ perceptions, school culture, professional development.
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